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Abstract 
Feedback gives information about reactions to a product, a person’s performance of a task, and is used as a basis for improvement. 
In teaching, feedback is also one of the components. It means the respond of teacher toward students’ assessment, task, or 
performance. Feedback is important for students because it gives the chance to improve the students’ competence in different 
ways. So, feedback can be accepted as an important component of effective teaching. In relation to the importance of feedback on 
teaching, this paper aims to investigate the different perspectives of instructors and students at the university about their feedback 
application and opinion. Furthermore, in an attempt to reveal instructors’ and students’ perspective about feedback on teaching, a 
questionnaire was administered to the different instructors teaching at the university and students studying in different 
departments at the university. The obtained data were analyzed via SPSS 15.00. Pearson correlation coefficient analysis method 
was used to reveal the relationship between the groups. The questionnaires were analyzed via Chi-Square Test X2 and the 
descriptive results were given in order to make clear the comparison between the given groups’ perspectives about feedback on 
teaching. 
© 2012 Published by Elsevier Ltd. All rights reserved. 
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1. Introduction   
Life long process ‘‘education’’ has two aspects one of which is learning and the other one is teaching. Teaching is an 
organized, purposeful and deliberate process designed to bring about certain specifically desirable ends in an 
individual. In general, this process consists of some components labeled as teacher, student, environment, 
curriculum, materials and the administration. In detail these components may be seen as consequences of top down 
application. First of all the general, prospective and national goals are set by the administration. The administration 
refers to the policy makers of a nation or a country. Then the objectives aligned with the goals are identified and the 
approaches are specified in relation to the materials. After these applications, measures of the process should be 
decided and results of these measures should be revealed for making changes in the whole or specific parts of 
multidimensional process of teaching. In this point, feedback plays an important role in teaching action as it serves as 
a basis used for improvement of teaching.  
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2. Method 
2.1. Participants 
The participants of the study consist of 60 instructors and 60 students of Amasya University. 20 instructors teach 
in The Faculty of Education, 20 of them teach in The Faculty of Science and Arts and 20 of them teach in Amasya 
Vocational High School. 20 Faculty of Education students, 20 Faculty of Science and Arts students and 20 Amasya 
Vocational High School students are included in this research and they all, both instructors and students, are selected 
randomly. 
2.2. Data Collection and Analysis 
Data was collected through the questionnaire consisting of 42 items and two parts aiming to get information about 
repared by the 
researchers and reviewed by the related colleagues. The questionnaire was a three point Likert-type scale of which 
the first part is g ,  and the second part is grouped as  
. The reliability of the scale applied to the instructors and the students was calculated by 
Cronbach Alpha method. The validity of these analysis are .817 and .892 demonstrating that the scale enjoys the 
required reliability. The data were analyzed using SPSS 15.00 package program. The questionnaires were analyzed 
via Chi-Square Test X2 and the descriptive results were given in order to make clear the comparison between the 
given groups perspectives about feedback on teaching. In addition Pearson Correlation Coefficient analysis method 
was used to reveal the relationship between the groups. 
3. Findings 
The findings of the research have been given below in the table. 
 
Table 1. Chi-Square Test X2 Results of Instructors and Students Application and Opinion 
 
 
 
Item 
 
 
Never Sometimes Always 
 
Edu. 
 
Sci. 
 
Voc. 
 
Edu. 
 
Sci. 
 
Voc. 
 
Edu. 
 
Sci. 
 
Voc. 
F % f % f % f % F % f % f % f % f % 
I collect feedback on my 
teaching. 
0 
0 
0 
0 
0 
3 
0 
15 
0 
0 
0 
0 
7 
16 
35 
80 
3 
13 
15 
65 
10 
12 
50 
60 
13 
4 
65 
20 
17 
4 
85 
20 
10 
8 
50 
40 
I collect written feedback from 
my students. 
4 
1 
20 
5 
5 
3 
25 
15 
13 
4 
21 
20 
15 
15 
75 
75 
10 
15 
50 
75 
13 
10 
65 
50 
1 
4 
5 
20 
5 
2 
25 
10 
3 
6 
15 
30 
I collect verbal feedback 
from my students in class. 
0 
0 
0 
0 
0 
5 
0 
25 
0 
1 
0 
5 
3 
12 
15 
60 
1 
10 
5,3 
50 
4 
9 
21,1 
45 
17 
8 
85 
40 
18 
5 
94,7 
25 
15 
10 
78,9 
50 
I hand out questionnaires to 
collect feedback from my 
students. 
9 
2 
45 
10 
13 
8 
65 
42,1 
10 
4 
52,6 
21,1 
11 
15 
55 
75 
7 
7 
35 
36,8 
9 
8 
47,4 
42,1 
0 
3 
0 
15 
0 
4 
0 
21,1 
0 
7 
0 
36,8 
I use social media to collect 
student feedback. 
5 
1 
25 
5 
10 
3 
50 
15 
8 
10 
42,1 
52,6 
13 
17 
65 
85 
9 
11 
45 
55 
11 
7 
57,9 
36,8 
2 
2 
10 
10 
1 
6 
5 
30 
0 
2 
0 
10,5 
I get feedback in my office 
hours. 
3 
6 
15 
31,6 
1 
5 
5 
25 
2 
3 
10 
15 
11 
10 
55 
52,6 
13 
9 
65 
45 
16 
10 
80 
50 
6 
3 
30 
15,8 
6 
6 
30 
30 
2 
7 
10 
35 
I get feedback when I feel 
there is a problem in the class. 
0 
0 
0 
0 
0 
3 
0 
15 
0 
0 
0 
0 
3 
15 
15 
75 
2 
10 
10 
50 
2 
8 
10,5 
47,1 
17 
5 
85 
25 
18 
7 
90 
35 
17 
9 
89,5 
52,9 
After feedback, I discuss ss' 
comments with them. 
0 
0 
0 
0 
1 
2 
5 
10 
0 
1 
0 
5 
4 
11 
21,1 
55 
4 
10 
20 
50 
3 
9 
15 
45 
15 
9 
78,9 
45 
15 
8 
75 
40 
17 
10 
85 
50 
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After feedback, I discuss ss' 
comments with my colleagues. 
1 
1 
5 
5 
0 
0 
0 
0 
0 
1 
0 
5 
14 
10 
70 
50 
15 
12 
75 
60 
7 
15 
35 
75 
5 
9 
25 
45 
5 
8 
25 
40 
13 
4 
65 
20 
After feedback, I just read them. 5 
2 
26,3 
10 
10 
1 
50 
5,3 
7 
5 
35 
29,4 
14 
15 
73,7 
75 
7 
13 
35 
68,4 
9 
9 
45 
52,9 
0 
3 
0 
15 
3 
5 
15 
26,3 
4 
3 
20 
17,6 
After feedback, I categorize 
my  ideas as 
positive or negative. 
6 
1 
30 
5,3 
1 
1 
5 
5 
5 
1 
25 
5 
8 
5 
40 
26,3 
5 
13 
25 
65 
7 
3 
35 
15 
6 
13 
30 
68,4 
14 
6 
70 
30 
8 
16 
40 
80 
After negative 
feedback, I read the 
related literature on the issue. 
2 
1 
10 
5 
1 
2 
5 
10 
2 
3 
10 
16,7 
14 
10 
70 
50 
11 
13 
55 
65 
10 
5 
50 
27,8 
4 
9 
20 
45 
8 
5 
40 
25 
8 
10 
40 
55,6 
After negative 
feedback, I develop an 
action plan to solve the problem. 
0 
0 
0 
0 
1 
1 
5 
5 
0 
2 
0 
10 
7 
11 
35 
55 
5 
9 
25 
45 
7 
10 
35 
50 
13 
90 
65 
45 
14 
10 
70 
50 
13 
8 
65 
40 
After feedback, I allot more time 
to the things ss like. 
2 
0 
10 
0 
2 
3 
10 
15 
2 
6 
10 
30 
11 
15 
55 
75 
7 
11 
35 
55 
6 
10 
30 
50 
7 
5 
35 
25 
7 
6 
35 
30 
6 
4 
30 
20 
Received negative feedback, I 
make changes in the curriculum. 
3 
3 
15 
15 
2 
5 
10 
25 
1 
9 
5 
45 
8 
12 
40 
60 
10 
7 
50 
35 
10 
8 
50 
40 
9 
5 
45 
25 
8 
8 
40 
40 
9 
3 
45 
15 
 I continue to adhere to 
the sequence of the curriculum. 
6 
4 
30 
20 
7 
4 
35 
20 
7 
2 
35 
11,1 
10 
11 
50 
55 
11 
9 
55 
45 
11 
4 
55 
22,2 
4 
5 
20 
25 
2 
7 
10 
35 
2 
12 
10 
66,7 
Received feedback, I allot less 
time they do not like. 
2 
0 
10 
0 
1 
3 
5 
15 
3 
4 
15 
22,2 
13 
17 
65 
85 
14 
10 
70 
50 
13 
9 
65 
50 
5 
3 
25 
15 
5 
7 
25 
35 
4 
5 
20 
27,8 
Feedback is the most important 
factor 
on teaching. 
0 
0 
0 
0 
0 
1 
0 
5 
0 
0 
0 
0 
6 
8 
40 
40 
6 
11 
30 
55 
9 
3 
45 
15,8 
12 
12 
60 
60 
14 
8 
70 
40 
11 
16 
55 
84,2 
The objectives of the institution 
have the 
biggest effect on my teaching. 
0 
0 
0 
0 
0 
4 
0 
21,1 
3 
0 
15 
0 
10 
9 
50 
45 
10 
10 
50 
52,6 
6 
9 
30 
50 
10 
11 
50 
55 
10 
5 
50 
26,3 
11 
9 
55 
50 
Receive negative feedback on 
the materials, I change them. 
0 
0 
0 
0 
0 
2 
0 
10 
0 
3 
0 
15 
11 
11 
55 
57,9 
8 
11 
40 
55 
8 
8 
40 
40 
9 
8 
45 
42,1 
12 
7 
60 
35 
12 
9 
60 
45 
Negative feedback on my 
teaching style, I make changes. 
0 
0 
0 
0 
0 
2 
0 
10 
0 
2 
0 
10 
9 
11 
45 
55 
3 
11 
15 
55 
5 
11 
25 
55 
11 
9 
55 
45 
17 
7 
85 
35 
15 
7 
75 
35 
I explain why I get feedback 
from ss. 
1 
0 
5 
0 
0 
3 
0 
15 
0 
1 
0 
5 
5 
11 
25 
55 
6 
14 
30 
70 
1 
6 
5 
30 
14 
9 
70 
45 
14 
3 
70 
15 
19 
13 
95 
65 
I share the f. results with the ss. 1 
0 
5 
0 
2 
2 
10 
10 
0 
0 
0 
0 
13 
12 
65 
60 
9 
13 
45 
65 
7 
10 
35 
50 
6 
8 
30 
40 
9 
5 
45 
25 
13 
10 
65 
50 
I explain the importance of their 
feedback to my ss. 
2 
1 
10 
5 
0 
2 
0 
10 
0 
2 
0 
10,5 
6 
10 
30 
50 
2 
11 
10 
55 
5 
6 
25 
31,6 
12 
9 
60 
45 
18 
7 
90 
35 
15 
11 
75 
57,9 
My ss know that their feedback 
will bring some changes. 
0 
1 
0 
5 
0 
2 
0 
10 
0 
1 
0 
5,3 
16 
13 
80 
65 
6 
14 
30 
70 
10 
8 
50 
42,1 
4 
6 
20 
30 
14 
4 
70 
20 
10 
10 
50 
52,6 
                   
I collect feedback at the end of 
the term. 
5 
3 
25 
15 
4 
0 
20 
0 
2 
6 
10 
33,3 
2 
14 
12 
70 
13 
15 
65 
75 
10 
8 
50 
44,4 
3 
3 
15 
15 
3 
5 
15 
25 
8 
4 
40 
22,2 
I collect feedback in the middle 
the term. 
2 
2 
10 
10 
2 
1 
10 
5 
0 
5 
0 
25 
12 
13 
60 
65 
8 
17 
40 
85 
12 
11 
60 
55 
6 
5 
35 
25 
10 
2 
50 
10 
8 
4 
40 
20 
 
 
Opinion 
 
 
Disagree Not Sure Agree 
Edu. Sci. Voc. Edu. Sci. Voc. Edu. Sci. Voc. 
f % f 
 
% f 
 
% f 
 
% f 
 
% f 
 
% f 
 
% f 
 
% f 
 
% 
Feedback makes ss worried. 5 
4 
25 
20 
4 
3 
20 
15 
5 
1 
25 
5 
11 
12 
55 
60 
13 
11 
65 
55 
13 
12 
65 
60 
4 
4 
20 
20 
3 
6 
15 
30 
2 
7 
10 
35 
Feedback makes ss feel worthy. 0 
0 
0 
0 
1 
1 
5,3 
5 
0 
1 
0 
5 
2 
2 
10 
10 
3 
8 
15,8 
40 
1 
3 
5 
15 
17 
18 
89,5 
90 
15 
11 
78,9 
55 
19 
16 
95 
80 
It is the responsibility of the 
institution to collect feedback. 
0 
0 
0 
0 
1 
0 
5 
0 
2 
1 
10 
5,3 
4 
5 
20 
25 
6 
5 
30 
25 
4 
3 
20 
15,8 
16 
15 
80 
75 
13 
15 
65 
75 
14 
15 
70 
78,9 
Ss give importance to the f. 1 5 2 10 0 0 10 50 8 40 10 50 9 45 10 50 10 50 
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1 5 2 10 1 5 8 40 9 45 11 55 11 55 9 45 8 40 
Ss feedback should be collected 
on a regular basis. 
0 
0 
0 
0 
0 
1 
0 
5 
0 
1 
0 
5,3 
1 
2 
5 
10 
1 
8 
5 
40 
2 
4 
10 
21,1 
19 
18 
95 
90 
19 
11 
95 
55 
18 
14 
90 
73,7 
F. should be a component of 
teaching process. 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
0 
5 
3 
3 
15 
15 
0 
8 
0 
40 
3 
1 
15 
5 
17 
17 
85 
85 
20 
12 
100 
60 
17 
18 
85 
90 
If ts ask, ss might answer 
subjectively. 
2 
0 
10 
0 
1 
0 
5 
0 
0 
1 
0 
5 
5 
5 
25 
25 
9 
10 
45 
50 
6 
8 
31,6 
40 
13 
15 
65 
75 
10 
10 
50 
50 
13 
11 
68,4 
55 
If institutions ask, answers are 
more objective. 
2 
0 
10 
0 
2 
2 
10 
10 
1 
0 
5 
0 
11 
12 
55 
60 
11 
10 
55 
50 
11 
10 
55 
50 
7 
8 
35 
40 
7 
8 
35 
40 
8 
10 
40 
50 
Collecting feedback is time 
consuming. 
13 
11 
65 
55 
15 
10 
75 
50 
15 
11 
75 
57,9 
6 
9 
30 
45 
4 
8 
20 
40 
5 
6 
25 
31,6 
1 
0 
5 
0 
1 
2 
5 
10 
0 
2 
0 
10 
F. improves the relationship 
betw. ss and t. 
0 
0 
0 
0 
0 
2 
0 
10 
0 
1 
0 
5,3 
0 
0 
0 
0 
1 
7 
5 
35 
1 
1 
5 
5,3 
20 
20 
100 
100 
19 
11 
95 
55 
18 
17 
90 
89,5 
Regular f.  is useful for the t. 0 
1 
0 
5,3 
0 
3 
0 
15 
0 
0 
0 
0 
0 
0 
0 
0 
0 
6 
0 
30 
1 
5 
5 
26,3 
20 
18 
100 
94,7 
20 
11 
100 
55 
19 
14 
95 
73,7 
F. is necessary for t. 
development. 
0 
1 
0 
5 
0 
2 
0 
10 
0 
0 
0 
0 
0 
1 
0 
5 
0 
7 
0 
35 
2 
4 
10 
21,1 
20 
18 
100 
90 
20 
11 
100 
55 
18 
15 
90 
78,9 
Ss. F. is not necessary for a t. 13 
12 
65 
60 
16 
8 
80 
40 
15 
9 
75 
47,4 
6 
7 
30 
35 
4 
7 
20 
35 
5 
9 
25 
47,4 
1 
1 
5 
5 
0 
5 
0 
25 
0 
1 
0 
5,3 
Ts. develop professionally with 
ss f. 
0 
1 
0 
5 
0 
3 
0 
15 
1 
0 
5 
0 
4 
4 
20 
20 
0 
8 
0 
40 
1 
1 
5 
5,3 
16 
15 
80 
75 
20 
9 
100 
45 
18 
18 
90 
94,7 
Students are reliable. 0 
1 
0 
5 
1 
1 
5 
5 
1 
0 
5 
0 
13 
14 
65 
70 
11 
11 
55 
55 
11 
12 
55 
60 
7 
5 
35 
25 
8 
8 
40 
40 
8 
8 
40 
40 
 
In the table, all the instructor instructors differs 
between each others in collecting feedback as 50% of  Vocational High School instructors state that they 
instructor
 about instructor
give more feedback than the other students by 80%. But the students from Vocational High School state that 40% of 
 give feedback which is more than The Faculty of Education and Science and Arts. 75% of 
instructors from Faculty of Education and 65% from Vocational High S
while 50% of Science and Arts Faculty instructor Answers to giving written 
feedback differ in these items as 75% of students from The Faculty of Edu. and Sci&Arts Faculty state that they 
media items are examined, the Faculty of Edu. instructors and students give more feedback than the other faculties as 
85% of th
give feedback by social media while the instructors from Voc. High School 
instructor
collect feedback as Faculty of Edu. 85%, Sci&Arts Fac. 90%, Voc. High School 89, 5 
when there is a problem in the class. But the students from Faculty of Edu. 25%, Sci&Arts Fac. 35%, Voc. High 
s a problem in the class. 78,9% of the instructors 
from Faculty of Edu., 75% of the instructors from Sci&Arts Fac., 85% of instructors from Voc. High School  state 
discuss comments with students while 55% of students from Faculty of Edu., 50% of the 
students from Sci&Arts Fac., ss 
comments with instructors. 70% of instructors from Faculty of Edu., 75% of instructors from Sci&Arts Fac., 35% of 
instructors from Voc. High School colleagues and 50% of 
students from Faculty of Edu., 60% of the students from Sci&Arts Fac., 75% of students from Voc. High School  
state that they believe instructor ents with their colleagues. 73,7% of the instructors 
from Faculty of Edu., 35% of the instructors from Sci&Arts Fac., 45% of instructors from Voc. High School state 
that after feedback just read them while 75% of students from Faculty of Edu., 68,4% of the 
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students from Sci&Arts Fac., 52,9% of students from Voc. High School  state that they believe instructors 
 read them. 65% of the instructors from Faculty of Edu., 70% of the instructors from Sci&Arts Fac., 
65% of instructors from Voc. High School state that ved negative 
feedback while 55% of students from Faculty of Edu., 45% of the students from Sci&Arts Fac., 50% of students 
from Voc. High School 45% of the instructors from Faculty of 
Edu., 40% of the instructors from Sci&Arts Fac., 45% of instructors from Voc. High School state that they 
ved negative feedback while 25% of students from Faculty of 
Edu., 30% of the students from Sci&Arts Fac., 20% of students from Voc. High School 
make changes in the curriculum. 60% of the instructors from Faculty of Edu., 70% of the instructors from Sci&Arts 
Fac., 55% of instructors from Voc. Hig tant 
factor on teaching and 60% of students from Faculty of Edu., 40% of the students from Sci&Arts Fac., 84,2% of 
students from Voc. High School  state that they that feedback is the most important factor on 
teaching. 55% of the instructors from Faculty of Edu., 40% of the instructors from Sci&Arts Fac., 40% of instructors 
from Voc. High School ived negative feedback and 57,9% 
of students from Faculty of Edu., 55% of the students from Sci&Arts Fac., 40% of students from Voc. High School  
state that instructors 55% of the instructors from Faculty of Edu., 85% of 
the instructors from Sci&Arts Fac., 75% of instructors from Voc. High School 
teaching style when received negative feedback while 45% of students from Faculty of Edu., 35% of the students 
from Sci&Arts Fac., 35% of students from Voc. High School state that instructor es on their 
teaching style. 70% of the instructors from Faculty of Edu., 70% of the instructors from Sci&Arts Fac., 95% of 
instructors from Voc. High School  why getting feedback while 55% of students 
from Faculty of Edu., 70% of the students from Sci&Arts Fac., 30% of students from Voc. High School state that 
instructors plain why getting feedback. 65% of the instructors from Faculty of Edu., 45% of the 
instructors from Sci&Arts Fac., 35% of instructors from Voc. High School state w the 
feedback results and 60% of students from Faculty of Edu., 65% of the students from Sci&Arts Fac., 50% of students 
from Voc. High School state that instructors  show the feedback results. 80% of the instructors from 
Faculty of Edu., 30% of the instructors from Sci&Arts Fac., 50% of instructors from Voc. High School state that they 
believe feedback ill bring some changes and 65% of students from Faculty of Edu., 70% of the 
students from Sci&Arts Fac., 
will bring changes.  60% of the instructors from Faculty of Edu., 65% of the instructors from Sci&Arts Fac., 50% of 
instructor e end of the term and 70% of 
students from Faculty of Edu., 75% of the students from Sci&Arts Fac., 44,4% of students from Voc. High School  
state that they ck at the end of the term. 60% of the instructors from Faculty of Edu., 40% 
of the instructors from Sci&Arts Fac., 60% of instructors from Voc. High School 
feedback in the middle of the term and 65% of students from Faculty of Edu., 85% of the students from Sci&Arts 
Fac., 55% of students from Voc. High School ack in the middle of the term. 
89, 5% of the instructors from Faculty of Edu., 78, 9% of the instructors from Sci&Arts Fac., 95% of instructors 
from Voc. High School  state that they e students feel worthy and 90% of 
students from Faculty of Edu., 55% of the students from Sci&Arts Fac., 80% of students from Voc. High School  
s the students feel worthy. 80% of the instructors from Faculty 
of Edu., 65% of the instructors from Sci&Arts Fac., 70% of instructors from Voc. High School  state that they 
ity of the institution and 75% of students from Faculty of 
Edu., 75% of the students from Sci&Arts Fac., 78,9% of students from Voc. High School  state that they 
believe that collecting feedback is the responsibility of the institution. 50% of the instructors from Faculty of Edu., 
40% of the instructors from Sci&Arts Fac., 50% of instructors from Voc. High School state that students 
ive importance to the feedback  and  40% of students from Faculty of Edu., 45% of the students from 
Sci&Arts Fac., 55% of students from Voc. High School  state that the importance to the 
feedback. 95% of the instructors from Faculty of Edu., 95% of the instructors from Sci&Arts Fac., 90% of instructors 
from Voc. High School  state that they ted on a regular basis and 
90% of students from Faculty of Edu., 55% of the students from Sci&Arts Fac., 73,7% of students from Voc. High 
elieve that collecting feedback  should be collected on a regular basis. 85% of the 
instructors from Faculty of Edu., 100% of the instructors from Sci&Arts Fac., 85% of instructors from Voc. High 
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School state that they nt of teaching process and 85% of 
students from Faculty of Edu., 60% of the students from Sci&Arts Fac., 90% of students from Voc. High School 
state that they ponent of teaching process. 65% of the instructors 
from Faculty of Edu., 50% of the instructors from Sci&Arts Fac., 68,4% of instructors from Voc. High School  state 
that they dents might answer subjectively and 75% of students from Faculty of Edu., 50% 
of the students from Sci&Arts Fac., 
they might answer subjectively. 65% of the instructors from Faculty of Edu., 75% of the instructors from Sci&Arts 
Fac., 75% of instructors from Voc. High School state that they back is time consuming and 
55% of students from Faculty of Edu., 50% of the students from Sci&Arts Fac., 57,9% of students from Voc. High 
100% of the instructors from Faculty of 
Edu., 95% of the instructors from Sci&Arts Fac., 90% of instructors from Voc. High School  state that they 
ieve that feedback improves the relationship between the students and them, 100% of students from 
Faculty of Edu., 55% of the students from Sci&Arts Fac., 89,5% of students from Voc. High School  state that they 
e relationship between the students and the teachers. 100% of the 
instructors from Faculty of Edu., 100% of the instructors from Sci&Arts Fac., 90% of instructors from Voc. High 
School state that they for teacher development and 90% of students 
from Faculty of Edu., 55% of the students from Sci&Arts Fac., 78,9% of students from Voc. High School  state that 
they ry for teacher development. 80% of the instructors from Faculty of 
Edu., 100% of the instructors from Sci&Arts Fac., 90% of instructors from Voc. High School  state that they 
ally with students feedback and 75% of students from Faculty of 
Edu., 45% of the students from Sci&Arts Fac., 
believe that teachers develop professionally with students feedback. 65% of the instructors from Faculty of Edu., 
55% of the instructors from Sci&Arts Fac., 55% of instructors from Voc. High School state that they 
believe that students are reliable and 70% of students from Faculty of Edu., 55% of the students from Sci&Arts Fac., 
60% of students from Voc. High School elieve that students are reliable to give 
feedback. 
 
Table 2. Pearson Correlation Coefficient Results of Instructors and Students 
 
    instructors students 
instructors Pearson Correlation            1           -,025* 
Sig. (2-tailed)              ,849 
N            60               60 
students Pearson Correlation           -,025*             1 
Sig. (2-tailed)             ,849  
N            60           60 
 
According to the table, the results of the relationship between the instructors and the students are in a low 
level and negative way. In other words, the applications and opinions between the instructors and students are not 
significant, r= -, 025, p<.01.  
4. Conclusion  
In this research, instructors and students from different faculties generally agree about the importance of giving 
and collecting feedback. The application and opinions of the instructors and students differ a little bit or a huge 
amount of from each other as stated in findings. Although the instructors think that collecting the feedback is very 
important, their application types of it are varying. According to other variances, instructors need to revise how to 
collect and when to collect feedback. For students, as they stated the importance of giving feedback is very clear and 
it is not controversial. As giving feedback is one of the important components of a teaching process, the students 
should be made and feel the necessity of themselves in this process. Based on the findings, some constructive 
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feedback which may involve negative as well as positive ones should be involved in this process. In addition, both 
instructors and students should pay attention to the mutual interaction and allow time to reflect the consequences of 
collecting and giving feedback.  
Consequently, feedback is a vital part of teaching and learning process because it informs whether learning has 
taken place or not. So, arning process. Gipps 
(1995) stated feedback can be used to develop lea
to improve their performance. Feedback helps the learner and teacher to create new insight, ability and competence 
rather than redundant recycling of achievements and errors. From the instructional point of view, it is important to 
note that the evaluation step should be taken into consideration and whatever the theories or models applied; teaching 
process will continue to derive advantages from feedback. 
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